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General description of the Learning Design  

Subject ART 

LD Title Self-portraits – Exploration of identity 

Year group Gymnasium, Grade C 

Duration 8 x 40 minutes 
Lesson 1: Tasks 1-4 
Lesson 2: Tasks 5-7i 
Lesson 3: Task 7ii 
Lesson 4: Tasks 8-9 
Lesson 5: Tasks 10 
Lesson 6: Tasks  11-12 
Lesson 7: Tasks 13-14  

Description  A big thematic area in Gymnasium Art, in the new curriculum, is the exploration of identity. The unit described here elaborates with the 
discovery, construction and reconstruction of their identity through different activities. At the same time modern social issues are dis-
cussed regarding their online identities.  
 
The final output of this unit will be the student’s individual self-portrait. Students will learn about self-portraits, will observe and discuss 
famous self-portraits and taking inspiration from the great artists and the discussions they will have with their classmates they will make 
their self-portrait after they create a mind –map  with their ideas.  
 
Regarding history of art, students through the unit learn to identify important artists and their work and study artworks in their placement 
in the social, cultural and historical context. In particular, they learn about Rembrandt’s, Van Gogh’s and Andy Warhol’s work through 
presentations they make about the artists. The class divided in three groups works to make presentations for their classmates on one of 



the artists and his self-portrait. Students have already discussed in first grade Van Gogh’s Starry night and Andy Warhol’s, Marilyn so they 
are familiar with two of the artists. Rembrandt was chosen because besides that he is a great artist, he made several self-portraits over 
the years and it will help students to discuss the evolution of identity over time. Van Gogh’s 1889 self-portrait is in the curriculum for this 
grade as one of the artworks to analyse.   
 
Throughout the unit, students will keep their online learning journal in their My learning journal to present their creative process and 
progress.  
 
The unit aims towards spherical development of transversal skills. As Art is a creative lesson students are expected to work creatively to 
make their self-portrait not focusing so much on technique, as taking the opportunity to explore their ideas, to get inspiration, try out 
things and express themselves. Students register their progress and ideas in their learning journal and use a mind-map as a more free way 
to register their view of their identity, promoting therefore autonomous learning skills. As one of the main activities of the unit expects 
students to find and present information student improve their information literacy skills. Students share responsibility for the presenta-
tions and need to manage to work effectively with their classmates. They are also asked, all through the unit, to provide feedback to each 
other so they need to manage to give constructive feedback in a respectful manner. New technology is utilised to help the students achieve 
their goals more efficiently and enables the teacher to monitor students learning and provide support. 
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Tasks to develop these competences towards the learning out-
comes 

- Develop skills of observing, recognising and studying artworks. Stu-
dents learn to identify important artists and their work and study 
artworks in their placement in the social, cultural and historical con-
text. Students learn about Rembrandt, Warhol, Van Gogh and his 
work.  

- Compare artworks regarding their morphological elements, struc-
tural elements and notional elements. 

- Perception, reflection, research and study of personal identity.  
- Study the functions of image in the modern way of life. Students un-

derstand the multiple meanings and transformation of image 
through the use of new technology. 

- Students get involved in creative processes, through transforming 

pictures and recreating famous artworks.  

- Students create their self-portrait exploring their identity. 

Learning activity/Lesson/Unit:  ART/ Self-portraits – Exploration of identity      Class: Grade C, Gymnasium 

Learning goals - expected leaning outcomes  

Body of knowledge (National curriculum) 

- Develop skills of observing, recognising and studying 
artworks. Students learn to identify important artists 
and their work and study artworks in their placement 
in the social, cultural and historical context. Students 
learn about Rembrandt, Warhol, Van Gogh and his 
work.  

- Compare artworks regarding their morphological ele-
ments, structural elements and notional elements. 

- Perception, reflection, research and study of personal 
identity.  

- Study the functions of image in the modern way of life. 
Students understand the multiple meanings and trans-
formation of image through the use of new technol-
ogy. 

- Students get involved in creative processes, through 

transforming pictures and recreating famous art-

works.  

- Students create their self-portrait exploring their iden-
tity. 

Leaning outputs – through all stages (assessment) 

- Students’ individual My learning journals. 
- Students’ mind-maps on identity. 
- Students’ comments discussing famous self-portraits. 
- A written comparison of two artworks. 
- Discussion forum with students’ communication on identity 

in social media. 
- Three group presentations on an artist and his self-por-

trait. 
- A Pop Art picture of each student illustrating one emotion, 

recreating the famous Marilyn Monroe image by Andy War-
hol.  

- Comments and feedback on each other work. 
- A self-portrait of each student. 

Skills and competences necessary to reach the 
expected outcomes  

Targeted 
Autonomous learning skills 
- Identify their existing knowledge and skills. 
- Plan their learning.  
- Develop a strategy to achieve goals. 
- Evaluate process and results and provide evidence for their 

learning. 
- Use feedback to improve the learning cycle process.  
Collaboration and communication skills  
- Work with others on a common task.  
- Communicate information and ideas effectively using a variety of 

media and formats. 
Creativity and innovation skills  
- Express oneself creatively.  
- Elaborate, refine, analyze and evaluate their own ideas in order 

to improve and maximize creative efforts. 
- Develop, implement and communicate new ideas to others effec-

tively.  
- Modifies and refines existing resources to create new, original 

and relevant content and knowledge to express oneself crea-
tively. 

Information literacy skills 
- Select appropriate/ relevant resources that respond to the spe-

cific information inquiry.  
- Compare, contrast, and integrate information from different 

sources.  
- Locate, organise, analyse, evaluate, synthesize and ethically use 

information from a variety of sources and media.  
 

Emerging 
Digital literacy skills 
- Use of shared documents, chat room, forum, mind-mapping soft-

ware, online collaborative presentation.  
- Use technology as a tool to research, organize, evaluate and com-

municate information.  
- Apply a fundamental understanding of the ethical/legal issues 

surrounding the access and use of information technologies.  

 

Digital Tools (affordances) 

- Virtual learning environment (VLE) 

- My Learning journal 

- Comment section in the VLE 

- Forum in the VLE 

- Mind mapping software 
- Mobile phone for taking pictures 

- Online presentation software 
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Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
Activity 1: In-
troduction to 
the unit  

 
 

Task 1.1: Teacher explains the 
subject area of the unit they 
will work on for the next few 
lessons.  
Explains that they will make 
their ePortfolio for the unit so 
they will have to remember to 
edit their ePortfolio whenever 
they want to during the unit to 
show their progress.  

- Explains that they are 
going to work on ex-
ploring and rediscov-
ering their identity 
through art. By the 
end of the unit they 
will make one or more 
self-portraits using 
digital and other me-
dia. They are going to 
take selfies and con-
vert them into art. 

 Teacher in-
troduces the 
unit.  

  

Activity 2i: 
Fill in My 
Learning 
journal 
(Prior 
knowledge, 
Setting 
goals) 

 Autonomous learn-
ing skills 
- Identify their ex-

isting knowledge 
and skills in refer-
ence to the lean-
ing context. 

- Plan their learn-
ing. 

Task 2.1: Students fill in their 
My Learning journal what they 
already know about self-por-
traits and how they choose pic-
tures for their online profiles, 
whether they take selfies or 
not and what they would like 
to learn identifying their initial 
goals. They use Formative as-
sessment scaffolding tool 2 to 
make sure they have included 
in their entrance everything 
they were asked to. 

- Gives instructions on 
what they should in-
clude in their en-
trance in their My 
Learning journal. 

- Reads the students’ 
Learning Journals and 
adjusts his/her next 
lessons to accommo-
date some of their 
needs and targets. 

- My 
Learning 
journal 

- Individual 
work 

Students’ in-
dividual My 
learning jour-
nals with 
identified 
prior 
knowledge 
and learning 
goals. 
 
 

Teacher assess-
ment 
See universal ru-
bric of ATS2020 
for teachers for 
learning jour-
nals.  
Self-assessment 
Formative as-
sessment scaf-
folding tool 1 

Activity 3: 
Observe and 
comment on 
3 famous 
self-portraits 

Develop skills 
of observing, 
recognising 
and studying 
artworks.  

Collaboration and 
communication 
skills  
-Communicate in-
formation and 

Task 3.1: Students observe 3 
famous self-portraits (see Ap-
pendix: Andy Warhol’s, Rem-
brandt’s, Van Gogh’s) in their 
online learning environment 

- Creates a page in the 
online learning envi-
ronment of the lesson 
with the three self-

- Online 
page with 
the 3 self-
portraits  

- Individual 
work 

 
 
 

A comment 
for each self-
portrait from 
each student.  

Teacher assess-
ment 
Teacher checks 
whether all the 
students have 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
ideas effectively us-
ing a variety of me-
dia and formats. 

(Mahara/Office365) and write 
a comment for each self-por-
trait. For their comments they 
can describing the person in 
the portrait and write a few 
characteristics of the person 
(using adjectives) either of the 
external appearance or of the 
person’s character as they per-
ceive it. They can write what 
they think the person thinks or 
feels and what they feel when 
they look at the self-portrait. 
Task 3.2: They take a look at 
the comments of their class-
mates. Do the comments 
agree? They have a whole class 
discussion.  

portraits and com-
ment sections for 
each self portrait. 

- Explains the activity. 
- Reads aloud several 

comments for each 
self-portrait. Guides a 
short discussion on 
whether the students 
agree on their com-
ments.   

(see Ap-
pendix for 
links to the 
portraits). 

- Comment 
section in 
the online 
learning 
environ-
ment they 
are using.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Plenary 

discussion  

made their com-
ments. He/she 
reads aloud the 
most interesting 
comments. 
Teacher ob-
serves students 
participation in 
the discussion.  

Activity 4i: 
Compare art-
works 

Compare art-
works regard-
ing their mor-
phological ele-
ments (e.g. 
spots, lines, 
colour and 
texture), 
structural ele-
ments (e.g. 
space, vol-
ume, move-
ment, per-
spective) and 

Collaboration and 
communication 
skills  
- Work with oth-

ers on a com-
mon task. 

Task 4i.1: Students work in 
pairs compare two of the art-
works. They choose which two 
artworks they want to com-
pare. They write their compari-
son in their space in the online 
learning environment they use 
and share it with their teacher. 
(They can add the comparison 
in their ePortfolio)   
(Note: They will come back to 
this activity in a following les-
son.) 

- Explains the activity 
and gives examples.  

- Provides feedback 
while the students 
write their compari-
son.  

Online 
learning en-
vironment 
space for 
writing 
(mahara 
page or 
notebook 
in of-
fice365) 

Students 
work in pairs.  

- A written 
comparison 
of two of 
the art-
works.  

Teacher assess-
ment 
Teacher gives 
some basic feed-
back regarding 
the elements 
they should add 
in their compari-
son while they 
are working. 
(Further evalua-
tion will be done 
when they come 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
notional ele-
ments (e.g. 
messages, ex-
pression of 
emotions, 
symbolism). 

back to this ac-
tivity in a follow-
ing lesson.) 

Activity 5: 
Collabora-
tive creation 
of a list of el-
ements that 
consist a per-
son’s iden-
tity and crea-
tion of a 
mind-map 
presenting 
elements of 
their iden-
tity. 

- Exploring 
ideas on the 
elements of 
their iden-
tity. 

- Perception, 
reflection, 
research 
and study 
of personal 
identity. 

Collaboration and 
communication 
skills 
- Collaborate with 

peers to make a 
list of infor-
mation. 

- Create a mind-
map to present a 
concept.    

Digital literacy skills 
- Use of shared 

documents. 
- Use of mind-

mapping soft-
ware.  

- Use a smart 
phone’s camera 
to take a picture. 

Autonomous learn-
ing skills 
- Gather evidence 

of their learning 
in their mind 
map in any way 
they prefer to. 

Task 5.1: Students write a list of 
elements that define a per-
son’s identity (e.g. friends, reli-
gion, family, favourite objects, 
age) in a shared document they 
can all write in.  
 
Task 5.2: Students create a 
mind-map –using mind-map-
ping software- about their 
identity using as many ele-
ments as they wish from the 
list the whole class made. They 
take a selfie and use it as the 
centre of a mind-map. They 
can choose the form they pre-
fer to present each information 
(e.g. text, picture, video, draw-
ing). Students are free to revisit 
and edit the mind-map during 
the unit. 

- Creates a shared doc-
ument and provides 
the link in the online 
learning environ-
ment.  

- Erases double en-
trances in the shared 
document.  

 

Mind map-
ping soft-
ware 
Mobile 
phone  

- Class work 
(task 5.1)  

- Individual 
work (task 
5.2) 

- List of ele-
ments that 
define a 
person’s 
identity. 

- students’ 
individual 
mind-maps 
on their 
identity  

Note: Students’ 
mind-map is a 
part of their cre-
ative process 
and is expected 
to be a big part 
of the ePortfo-
lios for the unit. 
The mind-map 
will be evaluated 
as a part of their 
ePortfolios at 
the end of the 
unit.  



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
Creativity and inno-
vation skills  
- Assess own 

needs in terms 
of knowledge, 
resources, tools 
and competence 
development (to 
create a mind-
map on their 
identity)  

- Express oneself 
creatively. 

Activity 6: 
Student dis-
cussion on 
the way peo-
ple present 
themselves 
online.  

 

Study the 
functions of 
image in the 
modern way 
of life.  

Collaboration and 
communication 
skills 
- Provide feed-

back in a re-
spectable man-
ner. 

- Deal positively 
with praise and 
criticism. 

Task 6.1: Students discuss the 
following questions in a forum:  
- Do people show their “true 

self” in their online profiles 
(e.g. in Facebook)?  

- Do you agree with the state-
ment: “People rediscover 
and construct their online 
identity in a way that it is 
more ‘likeable’.”?  

- Do you edit your pictures be-
fore you put them online? 
How much editing is too 
much?  

Task 6.2: After they post their 
response and/or thoughts in 
the forum on the questions, 
they comment on two of their 
classmates’ responses on the 
questions. 

- Creates a forum with 
questions.  

- Gives instructions.  
- Emphasises that it is 

important when giving 
feedback to that re-
spectfully, not to be 
hurtful and to be con-
structive. Teacher can 
provide examples of 
how to do so. Also, s/he 
points out that they 
should accept criticism 
and be open minded to 
other points of view.  

Online fo-
rum 

Individual 
work 

- One forum 
post per 
student on 
the ques-
tions. 

-  Comments 
on two 
classmates 
post in the 
forum per 
student.  

Teacher assess-
ment 
Teacher checks 
whether all the 
students have 
completed the 
task.   
Peer-assessment 
Students com-
ment and pro-
vide feedback on 
each other posts 
in the forum 
(task 6.2).  
Self-assessment 
Formative as-
sessment scaf-
folding tool 2 on 
collaboration 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
and communica-
tion skills 

Activity 7i: 
Search and 
collect infor-
mation 
about 3 fa-
mous artist’s 
self-portraits 
and make a 
presentation 

Students learn 
to identify im-
portant artists 
and their work 
and study art-
works in their 
placement in 
the social, cul-
tural and his-
torical con-
text.  

Information      liter-
acy skills 

- Identify signifi-
cant questions 
to investigate. 

- Select appropri-
ate/ relevant 
resources that 
respond to the 
specific infor-
mation inquiry.  

- Use re-
sources/tools 
effectively (ac-
cess and navi-
gate).  

- Compare, con-
trast, and inte-
grate infor-
mation from 
different 
sources.  

- Locate, organ-
ise, analyse, 
evaluate, syn-
thesize and eth-
ically use infor-
mation from a 
variety of 
sources and 
media.  

Task 7.1: Students work in 3 
groups. They have to make a 
presentation for one of the art-
ists and their self-portrait from 
the introductory activity (Andy 
Warhol, Rembrandt and Van 
Gogh). Teacher provides them 
with a list of the kind of infor-
mation they need to find. They 
need to make the presentation 
in an online presentation or 
page that is shared among the 
members of the team. They 
will present their findings to 
their classmates in one of the 
following lessons. Their 
presentation should be about 
5-7 minutes long (see appendix 
for instructions).  

- Prepares a list of infor-
mation he/she wants 
the students to focus 
on.  

- Gives the link to the 
online presentation 
and has a page in their 
online learning envi-
ronment (Mahara or 
Office365) with instruc-
tions for the activity. 

- Observes the work of 
the teams and supports 
them. 

- Prepares links with use-
ful material in case they 
are having difficulties 
to find useful infor-
mation.  

- Gives the formative as-
sessment tool 4 for col-
laborative work skills 
so the students can be 
informed on what they 
should try to achieve.  

Online 
presenta-
tion soft-
ware that 
gives the 
ability for 
students to 
work on the 
same 
presenta-
tion simul-
taneously.  

Group work  Group 
presentation 
on an artist 
and his self-
portrait.  

Teacher assess-
ment 
The teacher has 
access to the 
presentation so 
he/she can pro-
vide feedback by 
adding com-
ments directly to 
their presenta-
tion. 
 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
- Find relevant 

information.  
- Analyse and 

critically evalu-
ate information 
and data pre-
sented in a vari-
ety of forms. 

Collaboration and 
communication 
skills 

- Communicate 
information 
and ideas effec-
tively using a 
variety of me-
dia and for-
mats.   

- Interact, collab-
orate, and pub-
lish with peers 
employing a va-
riety of tools 
and environ-
ments.  

Digital literacy skills 
- Use online col-

laborative 
presentation 
tools effec-
tively. 

- Use a chat 
room effec-
tively.  



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
- Use technology 

as a tool to re-
search, organ-
ize, evaluate 
and communi-
cate infor-
mation.  

- Apply a funda-
mental under-
standing of the 
ethical/legal is-
sues surround-
ing the access 
and use of in-
formation tech-
nologies.  

Activity 2ii: 
Fill in My 
Learning 
journal 
(Strategy, 
evidence) 

 Autonomous learn-
ing skills 
Gather evidence of  
their learning 
 

Task 2.2: Students can update 
their learning journal at home. 
They can edit their goals and 
adapt them. In the view of the 
activity they have to do, they 
write their strategies to 
achieve their goals. Students, 
also write what kind of evi-
dence they need to prove their 
learning achievement and 
gather what they already have 
for their ePortfolio.   

- Review students’ 
journals 

My Learn-
ing journal 

Individual 
work 

Students’ in-
dividual My 
learning jour-
nals with 
their strategy 
and descrip-
tion of evi-
dence to sup-
port their 
leaning 
achieve-
ments  

Teacher assess-
ment 
See universal ru-
bric of ATS2020 
for teachers for 
learning jour-
nals.  
 

Teacher 
preparation 
for the next 
lesson  

   - Asks students to bring 
old photos of them 
for the next lesson. 

    



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
- Offers feedback on 

the students’ presen-
tations on the four 
artists. (He/She com-
ments directly on 
their presentation 
and provides websites 
with extra material.) 

Activity 7ii: 
Students re-
ceive feed-
back and 
complete 
their presen-
tation 

Same as Activ-
ity 7 

Collaboration and 
communication 
skills 
- Incorporate 

feedback effec-
tively 

 
 

Task 7.2: Students read the 
feedback of their teacher on 
their presentation and develop 
their presentation with their 
team. They prepare their 
presentation to be presented.   

- Monitor and support 
students while finish-
ing their presenta-
tions. 

Online 
Presenta-
tion appli-
cation 

Group work 
 

Finished 
presenta-
tions for 
every team  

Self-assessment 
on collaboration 
and communica-
tion skills: Form-
ative assessment 
scaffolding tool 
3 
Peer-assessment 
on collaboration 
and communica-
tion skills: Form-
ative assessment 
scaffolding tool 
4 

Activity 8: 
Rembrandt 
presentation  

- Students 
learn about 
Rembrandt 
and his 
work. They 
argue on 
the artist’s 
perception 
of his iden-
tity and the 

Collaboration and 
communication 
skills 
- Communicate 

information and 
ideas effectively 
using a variety of 
media and for-
mats. 

- Articulate 
thoughts and 

Task 8.1: Team “Rembrandt” 
gives their presentation. 
  
Task 8.2: A whole class discus-
sion follows on the several self-
portraits Rembrandt has made 
over the years, how his percep-
tion of his identity developed 
through time, how his success 
affected the way he depicts 
himself.  

- Evaluation of team 
Rembrandt.  

- Guides following dis-
cussion. 

 

- Presenta-
tion appli-
cation 

 

- Group 
work  

- Plenary 
discus-
sion  

Presentation 
on Rem-
brandt 

Teacher assess-
ment 
Teacher evalu-
ates   team Rem-
brandt according 
to Formative as-
sessment scaf-
folding tool 5.  



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
multiple as-
pects of 
identity as 
it develops 
through 
time.  

ideas effectively 
using oral, writ-
ten and nonver-
bal communica-
tion skills in a va-
riety of forms 
and contexts.  

- Utilize multiple 
media and tech-
nologies effec-
tively.  

Creativity and inno-
vation skills  
- Elaborate, re-

fine, analyze and 
evaluate their 
own ideas in or-
der to improve 
and maximize 
creative efforts. 

- Develop, imple-
ment and com-
municate new 
ideas to others 
effectively. 

Activity 9: 
Creation of 
evolutionary 
portrait of 
themselves. 

- Students 
explore 
their iden-
tity in rela-
tion to their 
past and fu-
ture. 

Creativity and inno-
vation skills 

- Elaborate, refine, 
analyze and eval-
uate their own 
ideas in order to 
improve and 

Task 9.1: Students create an 
evolutional portrait of them-
selves, using their old pictures, 
pictures of their selves in the 
present they can take using 
their smart phones and the 
way they perceive themselves 
in the future. 

- Monitors and sup-
ports students while 
they are editing their 
mind-maps on their 
identity. 

mind-map-
ping soft-
ware 

Individual 
work 

Students’ 
evolutionary 
portrait of 
themselves. 
Students’ ed-
ited mind 
map.  

Note: Students’ 
mind-map is a 
part of their cre-
ative process 
and is expected 
to be a big part 
of the ePortfo-
lios for the unit. 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
maximize crea-
tive efforts. 

Task 9.2: Students add in their 
identity mind-map their ideas 
on themselves from the past 
and how they see their selves 
in the future. They add their 
evolutionary portrait to their 
mind map. They can edit their 
mind-maps to add new ideas 
after the presentation of team 
Rembrandt and the discussion 
they had. 

The mind-map 
will be evaluated 
as a part of their 
ePortfolios at 
the end of the 
unit. 

Activity 10: 
Van Gogh 
presentation 
and compari-
son of art-
works.   

- Students 
learn about 
Van Gogh 
and his 
work.  

- Students 
compare 
artworks 
regarding 
their mor-
phological 
elements, 
structural 
elements 
and no-
tional ele-
ments. 

Same as Activity 8 Task 10.1: Team “Van Gogh” 
gives their presentation.  
Task 10.2: Discussion: How did 
the artist emotional situation 
and mental situation affected 
the way he depicted himself?  

- Assessment of team 
Van Gogh.  

 

Presenta-
tion appli-
cation 
 

Group work Presentation 
on Van Gogh 

Teacher  assess-
ment 
Teacher evalu-
ates   team Van 
Gogh according 
to Formative as-
sessment scaf-
folding tool 5. 

Task 10:3 Students are asked to 
compare Van Gogh’s self-por-
traits with Rembrandts’ (class 
discussion).  

- Guides discussion. 
 

 Plenary dis-
cussion  
 

 Teacher assess-
ment 
Teacher evalu-
ates students 
participation in 
the discussion 

Activity 11: 
Warhol 
presentation  

- Students 
learn about 
Warhol and 
his art. 

Same as Activity 8 Team “Warhol” gives their 
presentation.  

- Assessment of team 
Warhol.  

 

Presenta-
tion appli-
cation 
 

Group work Presentation 
on Andy War-
hol 

Teacher assess-
ment 
Teacher evalu-
ates   team War-
hol according to 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
Formative as-
sessment scaf-
folding tool 5. 

Activity 12: 
Students rec-
reate the 
iconic pop 
art image of 
Marilyn 
Monroe. 

- Students 
get in-
volved in 
creative 
processes, 
through 
transform-
ing pictures 
and recre-
ating fa-
mous art-
works, (fo-
cusing on 
feelings and 
emotions).  

- Students 
understand 
the multi-
ple mean-
ings and 
transfor-
mation of 
image 
through the 
use of new 
technology. 

Collaboration and 
communication 
skills 
- Provide feed-

back in a re-
spectful manner. 

Task 12.1: Students take a 
selfie illustrating one emotion 
and using online software they 
turn it into the iconic Pop Art 
image like the one of Marilyn 
Monroe (http://www.popart-
studio.nl/). They are free to use 
other techniques and/or soft-
ware to transform their pic-
tures.  
They post their creations 
online in the unit’s online 
learning environment.  
Task 12.2: They comment on 
their classmates’ creations 
guessing the emotion they 
were trying to illustrate and 
providing feedback. 

- Monitor and support 
students’ activity. 

 

Software 
that ena-
bles to 
transform 
pictures 
into Pop 
Art.  

Individual 
work 

- A Pop Art 
picture of 
each stu-
dent illus-
trating one 
emotion, 
recreating 
the famous 
Marilyn 
Monroe im-
age by Andy 
Warhol.  

- Comments 
and feed-
back on 
each other 
work. 

- Peer-assess-
ment  

- Students com-
ment and pro-
vide feedback 
on each 
other’s art-
work (task 
12.2). 

Activity 4ii: 
Edit their 
comparison 
of artworks 

- Compare 
artworks re-
garding 

 
 
 
 

Task 4ii.1: In a previous activity 
students in pairs compared 
two of the artworks. Now, with 
the new information they 

Explains the activity and 
gives examples. He/She 
provides feedback while 

Online 
learning en-
vironment 
space for 

Students 
work in pairs. 

A written 
comparison 
of two of the 
artworks. 

Teacher assess-
ment 

http://www.popartstudio.nl/
http://www.popartstudio.nl/


Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
from activity 
3.   

their mor-
phological 
elements 
(e.g. spots, 
lines, colour 
and tex-
ture), struc-
tural ele-
ments (e.g. 
space, vol-
ume, move-
ment, per-
spective) 
and no-
tional ele-
ments (e.g. 
messages, 
expression 
of emo-
tions, sym-
bolism). 

 
 
 
 
 
 
 
 
 
 
 
 

learned and the discussions 
they had they go back to the 
comparison they made and 
add make a more informed 
comparison giving their com-
ments.  
 

the students write their 
comparison. 

writing 
(mahara 
page or 
notebook 
in of-
fice365) 

 Teacher as-
sesses the stu-
dents on 
whether they 
have made a full 
comparison, if 
they mentioned 
morphological, 
structural and 
notional for each 
painting and 
provided similar-
ities and differ-
ences and if they 
have added their 
personal appre-
ciation of the 
paintings. 

Activity 2iii: 
Fill in My 
Learning 
journal 
 

 Autonomous learn-
ing skills  
- Develop a strat-

egy to achieve 
goals. 

- Analyse learn-
ing strategy 
into specific 
tasks/ activities 
that align with 
goals.  

-  

Task 2.3: Students fill in their 
My Learning journal their strat-
egies to achieve their goal of 
making a self-portrait.  

Review students’ jour-
nals 

My learning 
journal 

Individual 
work 

Students’ in-
dividual My 
Learning 
journals with 
their strat-
egy. 

Teacher assess-
ment 
See universal ru-
bric of ATS2020 
for teachers for 
learning jour-
nals.  



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
Activity 13i: 
Students cre-
ate their self-
portrait.  
 
 

Students cre-
ate their self-
portrait ex-
ploring their 
identity, in re-
lation to the 
artworks they 
have observed 
and talk about 
and their 
learning jour-
nal with the 
use of the ma-
terial or soft-
ware they 
choose. 

Creativity and inno-
vation  
- Modifies and 

refines existing 
resources to 
create new, 
original and rel-
evant content 
and knowledge 
to express one-
self creatively. 

- Implements 
ideas and takes 
action. 

- Elaborates, re-
fines, analyzes 
and evaluates 
their own ideas 
in order to im-
prove and max-
imize creative 
efforts. 

Task 13.1: Students work on a 
self-portrait. They have the 
limitation that their artwork 
has to include, in any way they 
wish, at least one selfie. The fi-
nal product should reflect 
some sort of inner personality 
trait or emotion. They can get 
inspired by the artists they 
have studied and talked about, 
their mind-maps on identity 
and the other artworks they 
have made for this unit. Stu-
dents upload their unfinished 
art work on a forum. 
Task 13.2: Students visit the 
work of their peers on the fo-
rum and they provide feedback 
on the general aesthetics of 
the artwork. 
 

- Supports and encour-
ages students. 

- Provides the material 
needed if available.  

- Talks to the students 
regarding their work 
and provides feed-
back.  

Forum  Individual 
work  

An unfinished 
self-portrait 
of each stu-
dent.  

Peer-assessment  
Students com-
ment on each 
other work in a 
forum.  
Teacher-assess-
ment  
Teacher pro-
vides feedback 
on the unfin-
ished artwork, 
either as com-
ments in the fo-
rum or prefera-
bly in the class 
while talking to 
the students 
while they are 
working.  

Activity 2iv: 
Fill in My 
Learning 
journal 
 

 Autonomous learn-
ing skills  

- Reflect on their 
work 

Task 2.4: Students write their 
self-evaluation in their learning 
journal for the unfinished art-
work. Students should think 
what they can do to improve 
the artwork.  

 My learning 
journal 

Individual 
work 

Learning 
journal entry 
with self-
evaluation. 

 

Activity 13 ii: 
Students fin-
ish their self-
portrait  

Students cre-
ate their self-
portrait ex-
ploring their 

Collaboration and 
communication 
skills 

Task 13.3: Students edit their 
work based on the feedback 
given and based on their own 
self reflections.  

- Discusses with the 
students about their 
work.  

- Creates a webpage- a 
digital gallery- with 

 Individual 
work 

A self-por-
trait of each 
student. 

Self-assessment 
Formative as-
sessment scaf-
folding tool 6. 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
identity, in re-
lation to the 
artworks they 
have observed 
and talk about 
and their 
learning jour-
nal with the 
use of the ma-
terial or soft-
ware they 
choose. 

- Incorporate 
feedback effec-
tively 

- Provide feed-
back in a re-
spectful man-
ner. 

Task 13.4: They take a new 
photo or scan their edited art-
work and share it again in the 
class forum.  

the artworks of the 
students. 

Teacher assess-
ment 
Teacher evalu-
ates the stu-
dents’ artwork 
after they finish 
activity 14: crea-
tion of their 
ePortfolio. 
He/she uses 
formative as-
sessment scaf-
folding tool 6.  

Activity 2v: 
Fill in My 
Learning 
journal 
(self-evalua-
tion) 

 Autonomous learn-
ing skills  
- Use feedback 

to improve the 
learning cycle 
process. 

- Evaluate pro-
cess and results 
and provide ev-
idence for 
achievement. 

Task 2.5: Students write their 
self-evaluation in their learning 
journal for the finished artwork 
and the whole unit. They 
should reflect on: their work, 
their progress, their collabora-
tion with peers, their feelings, 
the new things they learnt.  

- Reviews learning 
journals 

My learning 
journal 

Individual 
work 

Learning 
journal entry 
with self-
evaluation. 

Teacher assess-
ment 
See universal ru-
bric of ATS2020 
for teachers for 
learning jour-
nals. 

Activity 14: 
Creation of 
ePortfolio 
for the unit 

 Autonomous learn-
ing skills  
Gather evidence of  
their learning 
achievements 
 

Task 14.1: Teacher discusses 
with students what they can 
add in their ePortfolio. (see ap-
pendix). 

Task 14.2: Students create 
their ePortfolio for the unit.   

 

- Discusses with the 
students what they 
can add in their 
ePortfolio. 

- Discusses the criteria 
of assessment for the 
portfolio and 
changes the criteria 

ePortfolio  Plenary dis-
cussion 
 
Individual 
work 

Individual 
ePortfolios 
on the unit 

Teacher assess-
ment 
Formative as-
sessment scaf-
folding tool 7 



Activity ti-
tle 

Learning goals – 
Learning Outcomes 

Tasks 
(teacher/students) 

Teacher’s role Tools 
Methodol-
ogy – Class 

Arrangement 

Learning 
Outputs 

(expected) 

Assessment 
tool 

Subject area Transversal skills 
according to the dis-
cussion. 

- Reviews and assesses 
ePortfolios. 

 

  



APPENDIX  

 

Task  Material – Resources 
Task 3.1  Gogh, Vincent van, Self-Portrait, 1889 (http://www.nga.gov/content/ngaweb/Collection/highlights/highlight106382.html) 

 Rembrandt van Rijn, Self-Portrait, 1669 (https://www.mauritshuis.nl/en/explore/the-collection/artworks/selfportrait-
840/?gclid=COf_h_n0oswCFVRsGwodvmAKFw#) 

 Andy Warhol, Self-Portrait 1986 (http://www.studiointernational.com/index.php/andy-warhol-self-portraits) 

Task 7.1  Instructions with list of the kind of information they need to find for their presentation. (See appendix.) 

Task 7.4 Additional material:  

 http://www.wga.hu/html_m/r/rembrand/27self/ 

Task 9.1 Students’ old pictures 

Task 10.2 Additional material:  

 http://www.nga.gov/content/ngaweb/Collection/highlights/highlight106382.html  

 http://www.artyfactory.com/art_appreciation/portraits/van_gogh. htm  

 http://www.nga.gov/content/ngaweb/Collection/highlights/highlight106382.html 

 

ACTIVITY 7: Search and collect information about 3 famous artist’s self-portraits and make a presentation. 
 
Instructions  

 Your team has to make a presentation about one of the artists you saw his self-portrait and his self-portraits. Your teacher will tell you which one 
(Andy Warhol, Rembrandt or Van Gogh).  

 Your presentation should be about 5-7 minutes long.  

 Your team will present the presentation you will make in a following lesson.  

 You will be working in a collaborative online PowerPoint presentation.  

 Follow the link to find the space for the online presentation you need to make. You can edit the presentation from your separate computers or 
together. Your teacher can see all the changes you make to the presentation and will give you feedback on it.  

 Link: ….  
 
Information you need to present:  

http://www.nga.gov/content/ngaweb/Collection/highlights/highlight106382.html
https://www.mauritshuis.nl/en/explore/the-collection/artworks/selfportrait-840/?gclid=COf_h_n0oswCFVRsGwodvmAKFw
https://www.mauritshuis.nl/en/explore/the-collection/artworks/selfportrait-840/?gclid=COf_h_n0oswCFVRsGwodvmAKFw
http://www.studiointernational.com/index.php/andy-warhol-self-portraits
http://www.wga.hu/html_m/r/rembrand/27self/
http://www.nga.gov/content/ngaweb/Collection/highlights/highlight106382.html
http://www.artyfactory.com/art_appreciation/portraits/van_gogh.htm
http://www.nga.gov/content/ngaweb/Collection/highlights/highlight106382.html


 Short biography of the artist. Provide some information of the artist’s life. Provide the information you find more interesting and relevant to the 
painting. Was the artist successful?  

 Era the artist live. What was the norm in art during that period?  

 Describe the characteristics of the artist’s style. What is he most famous for?  

 Analyse the artist’s self-portrait regarding morphological, structural and notional elements as well as technique. 

 Find 3 analysis of the self-portrait you saw in class (search with the year of the painting), copy and present the parts you agree on and you find most 
interesting.  

 Find other self-portraits the artist made and present them in chronological order. If possible add information regarding the artist’s life during that 
period.  

 Finally, provide your teams view and comments regarding the artist identity and how it is related to their self-portrait.  
 
Remember:  

 It is important to work as a team! You can share the load of information you need to find between the members of your team but you will need to 
come together to agree on the parts that will be included in the final presentation. Choose one member to organize the team.  

 Be polite and respectful with the members of your team!  

 If you are finding it difficult to find the information needed, after you ask other members of the team to help, you can ask your teacher for help via 
the chat room of your class Virtual Learning Environment.  

 Present the information in a way your classmates will find interesting.  

 Be wise with your online sources: Check who is providing the information you found – is it a source you can trust? 

 Be respectful to your online sources:  Provide the name of the website and the people that wrote the information you found (if available) and the link 
to the website where you found the information.   

 
 

Activity 14: Creation of ePortfolio for the unit 

 
Students can include in their ePortfolio for the unit:  

 Comments from task 3.1, for one of the self-portraits.  

 Their comparison of two of the self-portraits (or parts of the comparison) from task 4.1 

 A link to their mind map about their identity that they began doing for task 5.2 or screenshots of their progress in creating the mind-map. 

 Their answers/responses/thoughts to one or more of the questions from task 6.1 and their comments and thoughts to the answers of their class-

mates.  



 Their group presentation from activity 7, or parts of the presentation they feel they participated the most with comments reflecting on their work. 

 The evolutionary portrait they created for task 9.1  

 Their comments and thoughts on the discussion they had about Rembrandt. 

 Thoughts about other teams’ presentations. 

 Their recreation of the iconic pop art image of Marilyn Monroe and comments, thought and feelings on the work they have done or their class-

mates’ creations.  
 Their self-portrait (activity 13), the progress in creating it, their thoughts and feeling regarding their work.  
 Parts of their learning journal.  

 

  



ASSESSMENT TOOLS 

 

Formative assessment scaffolding tool 1:  

Activity 2: My learning journal  

Self-assessment 

This checklist works as both a guidance of things that students should include in their Learning Journal and as self-evaluation of their autonomous learning 

skills.  

It is suggested that the tool is available through the online learning environment they are using (Mahara, Office356) in its electronic version.  

CHECKLIST MY LEARNING JOURNAL – PRIOR KNOWLEDGE & MY LEARNING GOALS 

 YES NO 

I mentioned or embedded pictures of self-portrait artworks that I know.   

I explained whether or not I have made self-portraits in the past and explained the tech-
nique I used. 

  

I explained my criteria for choosing pictures for my online profiles.    

I identified my needs for learning regarding self-portraits.    

I defined goals on my learning regarding self-portraits.   

I defined goals regarding my understanding of a person’s identity.    

 

  



Formative assessment scaffolding tool 2:  

Activity 6: Student discussion on the way people present themselves online. 

Student self-assessment on doing the task and developing their collaboration and communication skills ( Provide feedback in a respectable manner., Deal 

positively with praise and criticism.) 

Doing the task NO YES EXCEPTIONAL 

I answered at least one question in the forum.     

I expressed my point of view and feelings when answering the 
questions.  

   

I gave examples in answering the questions.    

I made my arguments in answering the questions.     

Giving feedback NO YES EXCEPTIONAL 

I commented on at least two of my classmates’ responses on 
the questions. 

   

I expressed agreement and/or disagreement with my class-
mates’ thoughts/ideas/feelings. 

   

I didn’t use any hurtful words or expressions in my comments.     

I wasn’t ironic in my comments.     

I have shown support when I agreed.     

I expressed my agreement or disagreement with arguments 
and/or examples. 

   

I recognise that my classmates may have different opinions 
than mine and thought about their point of view.  

   

Receiving feedback 

When I read the comments of my classmates on my forum posts about the questions I felt ……….…..  
because ……………………………………………………………………… 

 

  



Formative assessment scaffolding tool 3:  
Activity 7i: Search and collect information about 3 famous artist’s self-portraits and make a presentation 
Self-assessment on collaborative work skills  
Notes: Students should read the contents of the tool before they begin. They can add their personal or the team’s criteria.  

 YES NO 
EXEMPLAR 

(explain why you think you did more than ok) 

Contribution    

I shared helpful ideas.    

I worked to achieve the group’s goals.    

I participated actively in the group discussions.    

I did my job for the task.     

Problem solving    

I tried to find solutions to problems that arose during our work.    

I shared my ideas on solutions to problems that arose during our work.    

I shared my ideas on solutions suggested by other group members.    

I accepted solutions other group members suggested.     

Working with others    

I listened to what other group member had to say.     

I was sensitive to other members’ feelings.     

I made compromises when needed to accomplish the task.     

I took responsibility with my group for the work we have done.     

I appreciate the work of other group members.    

I encouraged my group members in doing their work. I helped them and I was polite.     

I expressed my agreement or disagreement respectfully, without using hurtful or 
insulting words.  

   

I used arguments and/or examples to express my disagreement.     

Communication     

I used arguments and/or examples to express my ideas and opinions.     

I used examples to express my ideas.    

I used multimedia to express my thoughts and ideas.     

Add personal or team’s criteria.     

…    

…    



Formative assessment scaffolding tool 4:  

Activity 7i: Search and collect information about 3 famous artist’s self-portraits and make a presentation 

Peer-assessment on collaborative work skills  

The group evaluates each other after they finish your presentation.   

Following tool is based on http://www.p21.org/about-us/p21-framework/261 and http://course1.winona.edu/shatfield/air/grouprubric.pdf 

Collaborative work evaluation 

 Weak Average Excellent 

Contribution Rarely shares helpful ideas and leaves oth-
ers to do most of the work. 
Participates minimally. 
Performs his role to the minimum 
amount.  

Sometimes shares helpful ideas and 
does his/her share of work adequately. 
Tries to participate. 
Performs his/her role and helps others.  

Shares helpful ideas and works towards 
group goals. 
Leads the discussion and makes strong 
efforts to contribute. 
Performs a variety of roles in group 
works. 

Problem solving Makes no effort to find, share or try to an-
swer to problems. 
 

Accepts solutions found by others and 
sometimes improves those found.  

Makes effort to find and share answers 
to problems. 

Working with others  Does not listen well.  
Sometimes is difficult to work with.  

Works well with the team and usually lis-
tens well.  
Is respectful to the feelings of others.  
Facilitates group work.  
Assists others when needed. 

Works effectively with the team and lis-
tens well.  
Shows sensitivity to the feelings of oth-
ers and makes necessary compromises 
to accomplish the goal. 
Assumes shared responsibility.  
Values the individual contributions 
made by each team member and en-
courage them. 

Communication  Has difficulty to express his/her ideas.  Articulates thought and ideas so that 
he/she is understandable to others but 
sometimes insists on his/her position.  

Articulates thoughts and ideas effec-
tively using oral, written and nonverbal 
communication skills in a variety of 
forms and contexts.  

http://www.p21.org/about-us/p21-framework/261
http://course1.winona.edu/shatfield/air/grouprubric.pdf


 

Formative assessment scaffolding tool 5: 
Teams’ presentations evaluation  

Teacher evaluates the students’ presentation according to their presentation to the class, his/her observations while students were working and formative 
assessment scaffolding tools 3 and 4.  

Team presentation 

 Weak Average Excellent 

Information 
skills  
 

They have difficulty determining key con-
cepts and the scope of the research 
questions.  
They have found some of the infor-
mation needed.  
They have provided information but the 
information is fragmented.  
They didn’t reference their sources.  
 
 

They have determined key concepts but they 
have incompletely defined the scope of the re-
search questions.  
They have found a lot of the information 
needed but not everything.  
They have communicated and organized infor-
mation from more than one sources, but the 
information is not yet synthesized.  
They have referenced most of their sources 
properly.  

They have determined the extent and nature of the infor-
mation they needed.  
They have located useful sources of information.  
They have critically chosen the information necessary for 
the presentation.  
They have interpreted and summarize information from 
multiple sources. 
They have referenced properly all their sources and 
demonstrate a full understanding of the ethical and legal 
restrictions of the use of information found online.  

Personal 
views and 
comment task  

They failed to formulate a clearly ex-
pressed point of view.  

They provided a vague point of view but not 
supported it sufficiently.  

They have provided a clear and personal point of view, 
opinion and comments regarding the artist identity and 
how it is related to their self-portrait giving sufficient ex-
planations and arguments.  

Collaboration 
skills  
 

Members of the team worked separately 
for the end result. They listened to each 
other but they didn’t manage to work 
with each other in harmony.  

All the members of the team have contributed 
to the resulting presentation but they didn’t 
make all the important decisions together.  
They made the effort to participate respectfully 
and assist each other but they had conflicts.  

All the members of the team have contributed to the re-
sulting presentation.  
They shared responsibility and made substantive decisions 
together.  
They have shown respect to each other and solved effi-
ciently any problems they had. 
They have assisted and encourage each other in their ef-
forts.   

Presentation 
skills  
 

They presented the information but 
didn’t organise them sufficiently.  

They organised the information sufficiently.  
They tried to engage the audience.  

They organised and synthesized the information effec-
tively.  
They took their audience into account and engaged the 
other students.  



Formative assessment scaffolding tool 6:  
Artwork assessment   

Both the teacher and student make the assessment.  

Teacher evaluates the student based on the artwork, their discussion on his/her artwork and his/her learning journal, their mind-map on identity and their 

ePortfolio. 

Note: For this lesson the rubric items will be given by the teacher to save time but the students could have given the criteria after discussing them with the 

teacher.  

This rubric is based on the rubrics from “Incredible art.org” (http://www.incredibleart.org/files/Rubric.htm) 

Circle the number in pencil that best shows how well you feel that 
you completed that criterion for the assignment. 

Excellent Good Average 
Needs 

Improvement 
Rate Your-

self 
Teacher’s 

Rating 

Composition and Design 
Was the artwork planned carefully?  
Does the artwork show awareness of the elements and principles 
of design?   

10 9 – 8 7 6 or less 

  

Creativity/Originality 
Did the student successfully created a self-portrait elaborating on 
his/her identity after he/she explored several choices and ideas?  
Did the student draw inspiration from the artworks that were ex-
amined in this unit, the discussions made and previous knowledge 
and experience and created his/her original work?  

10 9 – 8 7 6 or less 

  

Effort 
Did the student work hard to complete the artwork? 
Did the student completed the previous assignments and showed 
commitment? 

10 9 – 8 7 6 or less 

  

Craftsmanship/Skill 
Is the artwork complete?  
Were the art tools and media used skilfully? 

10 9 – 8 7 6 or less 
  

  

http://www.incredibleart.org/files/Rubric.htm


Formative assessment scaffolding tool 7:  

EPortfolio  

Teacher assessment 

Teacher discusses the criteria of assessment for the portfolio and changes the criteria according to the discussion. 

The rubric is based on the rubric of University of Wisconsin-Stout: https://www2.uwstout.edu/content/profdev/rubrics/eportfoliorubric.html  

 

CRITERIA 1- POOR 2- GOOD 3-  EXCELLENT 

Selection of artifacts The artifacts and work samples do 
not relate to the purpose of the 
eportfolio. 
Only a few artifacts are included that 
don’t show the learning progress ef-
fectively.  
 

Some of the artifacts and work sam-
ples are related to the purpose of the 
eportfolio. 
Different artifacts are included. 
 

The artifacts and work samples are 
related to the purpose of the ePort-
folio.  
A wide variety of artifacts is included.  

- The mind-map is included. 
- Most of the self-portraits are 

included.  
- Part of the presentation is in-

cluded.  
- A part of the learning journal 

is included.  

Descriptions  No artifacts are accompanied by a 
caption that clearly explains the im-
portance of the item. 

Some of the artifacts are accompa-
nied by a caption that clearly ex-
plains the importance of the item 

The artifacts are accompanied by a 
caption that explains the importance 
of the item and why it was chosen.  

Reflective commentary The reflections do not explain 
growth or include goals for contin-
ued learning. 
The reflections do not illustrate the 
ability to effectively critique work or 
provide suggestions for constructive 
practical alternatives. 

Most of the reflections explain 
growth and include goals for contin-
ued learning. 
Most of the reflections illustrate the 
ability to effectively critique work 
and provide suggestions for con-
structive practical alternatives. 

All reflections clearly explain how the 
artifact demonstrates student’s 
growth, competencies, accomplish-
ments, and include goals for contin-
ued learning (long and short term). 
All reflections illustrate the ability to 
effectively critique work and provide 
suggestions for constructive practi-
cal alternatives. 

https://www2.uwstout.edu/content/profdev/rubrics/eportfoliorubric.html


Reflections on skills The portfolio includes reflections re-
garding the student’s development 
of one or less of the following skills: 

 Collaboration and communica-

tion skills  

- working with others effec-

tively 

- communicating information 

and ideas effectively 

 Creativity and innovation skills: 

- express their selves creatively 

- elaborate, refine, analyse and 

evaluate their ideas 

- modifies existing resources to 

create new and original con-

tent  

 Information literacy skill  

- selecting of appropriate re-

sources  

- comparing information 

- locating, organising, analysing, 

evaluating, synthesizing and 

ethically using information 

from a variety of sources 

The portfolio includes reflections re-
garding the student’s development 
of two of the following skills: 

 Collaboration and communica-

tion skills  

- working with others effec-

tively 

- communicating information 

and ideas effectively 

 Creativity and innovation skills: 

- express their selves creatively 

- elaborate, refine, analyse and 

evaluate their ideas 

- modifies existing resources to 

create new and original con-

tent  

 Information literacy skill  

- selecting of appropriate re-

sources  

- comparing information 

- locating, organising, analysing, 

evaluating, synthesizing and 

ethically using information 

from a variety of sources 

The portfolio includes reflections re-
garding the student’s development 
of: 

 Collaboration and communica-
tion skills  
- working with others effec-

tively 
- communicating information 

and ideas effectively 

 Creativity and innovation skills: 
- express their selves creatively 
- elaborate, refine, analyse and 

evaluate their ideas 
- modifies existing resources to 

create new and original con-
tent  

 Information literacy skill  
- selecting of appropriate re-

sources  
- comparing information 
- locating, organising, analysing, 

evaluating, synthesizing and 
ethically using information 
from a variety of sources 

 

 


